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Abstract 
Students’ feedback of what constitutes useful, appropriate and relevant English course may have an impact on their learning of 
English. Against this background, this study explores the extent to which a specific Grammar in Practice subject meets the 
learning goals. It is important to note that because the primary purpose of such feedback is to improve the quality of the course 
and to provide direct feedback to teaching staff. In order to accomplish this, the objectives of the study focus on the students' 
perception of the course content, the relevance of the grammar units, the relevance of the occupational topics and the relevance of 
the course content as a whole in relation to their future profession. To determine this, the students’ feedback is gathered from a 
group of TESL students taking the Grammar in Practice course in a form of questionnaire. The questionnaire consists of the 
Likert Scale and an open-ended questionnaire in which there are three main sections. The larger of these dealt with the aspects of 
the grammar units and occupational topics, and the third section is on the course reflection as a whole. The items were analysed 
using Statistical Package for Social Sciences and statistical analysis. The results of this study revealed the students’ feedback of 
the Grammar in Practice course and their perception of the course content. The students perceived that the course content meets 
the objective and is relevant to their future profession. 
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1. Introduction 
     Students’ feedback of what constitutes useful, appropriate and relevant English course may have an impact in 
their learning of English. Against this background, this study explores the extent to which a specific Grammar in 
Practice subject meets the learning goals. It is important to note that because the primary purpose of such feedback 
is to improve the quality of the course and to provide direct feedback to teaching staff. The development of 
communication and technology throughout the years has a major effect in the field of English language teaching. In 
the early 1960’s, English for Specific Purposes (ESP) has evolved as one of the most prominent areas of language 
study until today. The development is reflected whereby the number of universities worldwide offering the subject 
has increased in the English-speaking countries, offering it to international students (Harding, 2007; Hyland, 2006; 
Orr, 2008). The development is depicted in the publication of international journals (e.g. English for Specific 
Purposes and The Asian ESP Journal). The publication is dedicated to identifying aspects of ESP, which involves 
the developments of ESP and how it can be expanded. ESP has also gained worldwide interest with the 
establishment of ESP Special Interest Groups (SIGs) under professional associations such as IATEL and TESOL. 
These SIGs have actively conducted their national conferences. 
2. Background of the study 
     Hutchinson and Waters (1987) defined ESP as an approach to language teaching in which all decisions as to 
content and method are based on the learner’s reason for learning; they added also that the term ESP implies that, it 
is English which is somehow peculiar to the range of principles and procedures which define that particular 
profession. In this research context, Grammar in Practice is designed to meet the TESL students’ needs to prepare 
them with both advanced English as well as subject-content matter in relation to their professional requirements. It is 
an English for Specific Purpose course whereby it seeks to reinforce students’ acquisition of the English 
grammatical system. In addition, it creates a simulated context of their workplace where they would be required to 
use the English language appropriately and accurately in communication. In order to meet these linguistic demands, 
they undertake a project that aims to familiarise themselves with a wide range of genres in spoken and written 
communication related to their work specifications. These genres include work-related documents, formal 
correspondences, and speeches for special occasions. The project provides students with hands-on opportunities to 
practise and apply their grammatical knowledge.  
 
     Similar to other educational endeavors, ESP assumes there are problems, or lacks, that education ameliorates. 
However, unlike other educational practices, ESP concludes that the problems are unique to specific learners in 
specific context and therefore it is very important that it must be carefully delineated and addressed with tailored-to-
fit instruction. In the case of this study, it is very crucial to get the students’ feedback, as ESP is a powerful means 
for students to learn languages when they have the opportunities to improve and work with language in a context 
that they comprehend and find interesting. In ESP classes, the students are exposed to focus on meaning in the 
subject-matter field. English is not presented as a subject to be learned, nor a mechanical skill or habit to be 
developed. English should be presented in authentic contexts to make the students acquainted with the particular 
ways in which the language is used in functions that they will need to perform in their own fields or jobs. Students 
in the ESP classes should be aware of the purposes for which they will need to use English. Knowledge of the 
subject area enables them to identify a real context for the vocabulary and structure of the ESP classroom. In such 
way, the students can take advantage of what they already know about the subject matter to learn English. On the 
contrary, students might not know or be familiar with the connection between both the language usage as well as the 
subject content area. Research has shown that the more content-specific the course, the more students will find it 
useful and be motivated. However, in reality there might be a conflict between the notion of knowing and the 
implementation of the course. Subject specific approach should motivate students to learn as it is based on the 
students’ specific needs for future occupational roles. On the other hand, some students might find their experience 
in an ESP classroom can be boring. Therefore, it is crucial to get the students’ feedback in order to examine whether 
the course content suit their needs and educational goals. 
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3. Research objectives 
     The objectives of the study focus on the students' feedback of the course content, grammar units, occupational 
topics and the course content as a whole in relation to their future profession. 
4. Research questions 
     This study addresses three questions as follows: 
 
(1) What are the students’ feedbacks on the grammar units? 
(2) What are the students’ feedbacks on the occupational topics? 
(3) What are the students’ feedbacks on the course content as a whole in relation to their future profession? 
5. Literature review 
     An overview of literature reveals the importance of need analysis or students’ feedback and teaching materials 
evaluation as the determining factors for adjusting a certain course to meet the students’ needs or the course goals.  
Students’ needs are undergoing a constant change in the global economy due to the varying socio-economic 
situation that dictates the needs. Thus, it is crucial to follow these changes and reacts to them. Davies (2006) in a 
survey showed that “learners do want and appreciate the opportunity to express their views about their course and 
wish to exercise some degree of control over the way the course proceeds” (p. 8). Furthermore, collecting students’ 
feedback using questionnaire is considered as a very important educational practice, particularly at tertiary level 
where this type of surveys are regularly conducted (Conrad, 1999; Long, 1997; Spratt, 1999). This is necessary to 
ensure that the course meets the students' requirement and achieves the learning goals. 
 
     Feedback is necessary and an essential part of effective learning. The purpose of feedback is to help students 
understand the subject being taught and give students a clear direction on how to better improve their learning. J. J. 
Bellon, E. C. Bellon, and Blank (1991) stated that feedback influences achievement more than other teaching traits. 
They also stated that the relationship is consistence regardless of grade, socioeconomic status, race, or school 
setting. Feedback can also improve students' confidence, self-awareness and motivation for learning.  
 
     For Basturkmen (2002), implementing skill-negotiation patterns of organization and activity in seminar-type 
discussions can enable learners to participate spontaneously and effectively in real seminars. Spector-Cohen, 
Kirschner, and Wexler (2001) also thought that it was important to design reading tasks that mirrored real-life 
activities while Mavor and Trayner (2001) viewed interdisciplinary and cooperation between English and content 
professors as the truly practical and efficient approach to developing a highly productive course. If the ESP 
practitioner is aware of the students’ purposes for acquiring English and knows both its concrete (lexis, structure, 
and skills) and discrete elements, s/he will depend on content specialists in implementing the right processes to help 
the students acquire its practice in the relevant fields. In another study, Harsono (2007) claims that the students’ 
needs can be identified by the teachers from the target learners. They can be formulated as teaching objectives by 
the institutions, where the learners study, turning them into syllabus. Introducing learners’ needs into syllabus makes 
the needs more specific. 
6. Research design 
     In this study, data are obtained from TESL students taking the Grammar in Practice course. This newly 
introduced course is offered to second year English language students of Universiti Malaysia Sabah who obtained 
MUET Band 3 and above. These students are required to take the course in their fourth semester of study. In this 
pilot research, the Grammar in Practice course is in its first semester of being offered to TESL and International 
Relations students. Nevertheless, for this pilot study, only TESL students’ responses are collected and analysed in 
this pilot study. Collection of data was done at the end of the course through direct administration of a set of 
questionnaires to all 37 TESL students taking the course. A total of 36 questionnaires were utilized in this study as 
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one questionnaire is found to be incomplete.  
 
     The research instrument is a 31-item self-developed questionnaire designed to collect students’ feedback on the 
integration of grammar units and occupational topics in the Grammar in Practice course. The questionnaire is 
divided into two parts where Section A consists of 13 questions focusing on students’ feedback on the grammar 
units of the Grammar in Practice course, while Section B comprises another 13 questions that focuses on the 
occupational topics and tasks of the Grammar in Practice course. Both Sections A and B of the questionnaire utilize 
a pre-determined Likert-type rating scale, based on a five-point continuum. Respondents rate each question 
according to their degree of agreement to the statement presented along the five-point continuum: 1 = strongly 
disagree, 5 = strongly agree. The final Section C is made up of five open-ended questions requiring students to 
describe their overall experience taking the Grammar in Practice course.  
 
     Data were collected and analyzed using the quantitative method of SPSS data analysis where frequency counts of 
questionnaire items were tabulated. As preparation for SPSS data analysis, three questionnaire items posed in 
negative were converted to positive data; they are questions 3 and 10 of Section A, and question 3 of Section B. 
Categorical data is then collected and presented in corresponding tables for each questionnaire item. In analyzing  
the reliability of the questionnaire items, the SPSS software yielded a Cronbach’s Alpha of 0.905 for the 26 Likert-
scale questionnaire items. For Section C, the open-ended responses were analyzed to gauge students’ perception and 
the recommendations and suggestions are included in the discussion and recommendations at the end of this paper.  
7. Results and discussion 
7.1.  What are the perceptions of the students regarding the grammar unit of the Grammar in Practice course?  
     To answer this question, Section A of the questionnaire is analysed. Table 1 presents the categorical data for each 
questionnaire item in Section A. 
 
Table 1: Frequency Count of Section A Questionnaire Items 
Question Item Strongly Disagree Disagree Undecided Agree Strongly Agree 
Part A Percentage (Frequency) 
 
Q1 0% (0) 13.9% (5) 19.4% (7) 50% (18) 16.7% (6) 
Q2 0% (0) 0% (0) 2.8% (1) 44.4% (16) 52.8% (19) 
Q3 0% (0) 11.1% (4) 5.6% (2) 30.5% (11) 52.8% (19) 
Q4 0% (0) 0% (0) 0% (0) 63.9% (23) 36.1% (13) 
Q5 0% (0) 0% (0) 5.6% (2) 61.1% (22) 33.3% (12) 
Q6 0% (0) 0% (0) 2.8% (1) 47.2% (17) 50% (18) 
Q7 0% (0) 0% (0) 13.9% (5) 55.6% (20) 30.5% (11) 
Q8 0% (0) 0% (0) 5.6% (2) 72.2% (26) 22.2% (8) 
Q9 0% (0) 0% (0) 5.6% (2) 63.9% (23) 30.5% (11) 
Q10 2.8% (1) 2.8% (1) 5.6% (2) 38.8% (14) 50% (18) 
Q11 0% (0) 0% (0) 5.6% (2) 72.2% (26) 22.2% (8) 
Q12 0% (0) 0% (0) 13.9% (5) 63.9% (23) 22.2% (8) 
Q13 0% (0) 0% (0) 8.3% (3) 69.5% (25) 22.2% (8) 
 
     The most significant data from this part of the questionnaire is derived from question 4, where 100% of the 
students (36.1% strongly agree and 63.9% agree) feel that the grammar units can be applied to their writing. Equally 
significant is that 97.2% of students are of the opinion that the grammar units are both relevant and useful for their 
future profession. These are important for the reason that if learners are able to see the relevance of their course to 
their future professional needs, they are more likely to be able to enjoy and benefit from the course taken.  
 
     Questionnaire items that yielded high agreement of 94.4% include question 5, where students feel that the 
grammar units can be applied to their speech/oral presentations, and questions 8 and 11 where students agree that 
the grammar unit project work required them to apply newly acquired language skills both in class and other 
situations.  
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     Overall, it can be gathered from the students’ viewpoints that the grammar units of the Grammar in Practice 
course are relevant and applicable to the occupational components of the Grammar in Practice course.  
7.2. What are the perceptions of the students regarding the occupational topics in the Grammar in Practice course?  
     Questions 1 – 13 in Part B of the questionnaire reveal the answers for the above question. Once again for each 
question in the questionnaire, categorical data is collected and presented in a table form (Table 2).  
 
Table 2: Frequency Count of Section B Questionnaire Items 
Question Item Strongly Disagree Disagree Undecided Agree Strongly Agree 
Part B Percentage (Frequency) 
 
Q1 0% (0) 2.8% (1) 13.9% (5) 69.4% (25) 13.9 (5) 
Q2 0% (0) 0% (0) 13.9% (5) 61.1% (22) 25% (9) 
Q3 2.8% (1) 0% (0) 2.8% (1) 36.1% (13) 58.3% (21) 
Q4 0% (0) 2.8% (1) 16.7% (6) 63.9% (23) 16.7% (6) 
Q5 0% (0) 0% (0) 8.3% (3) 72.2% (26) 19.4% (7) 
Q6 0% (0) 2.8% (1) 13.9% (5) 47.2% (17) 36.1% (13) 
Q7 0% (0) 13.9 (5) 27.8% (10) 47.2% (17) 11.1% (4) 
Q8 0% (0) 0% (0) 16.7% (6) 66.6% (24) 16.7% (6) 
Q9 0% (0) 0% (0) 11.1% (4) 50% (18) 38.9% (14) 
Q10 0% (0) 0% (0) 2.8% (1) 41.7% (15) 55.5% (20) 
Q11 0% (0) 0% (0) 22.2% (8) 47.2% (17) 30.6% (11) 
Q12 0% (0) 0% (0) 2.8% (1) 47.2% (17) 50% (18) 
Q13 0% (0) 0% (0) 2.8% (1) 69.4% (25) 27.8% (10) 
 
     For this part of the questionnaire, the most significant data are from questions 10 and 13. 97.2% of the students 
feel that the occupational topics taught them how to cooperate and work with others, while the skills learned can be 
applied to other situations. A total of 94.4 % (58.3% strongly agree and 36.1% agree) think that doing the 
occupational tasks helped them to improve their English. In addition, similar to students’ views of the grammar units 
in Section A of the questionnaire, 91.7% (19.5% strongly agree and 72.2% agree) of the students believe that the 
occupational topics provide them with the opportunity to improve their presentation skills.  
 
     Based on the feedback from both Sections A and B of the questionnaire, it can be established that the integration 
of grammar units and occupational topics in the Grammar in Practice course is desirable and brings about various 
advantages that promote positive language learning experience.  
7.3. What are the perceptions of the students regarding the overall of the course content as a whole in relation to 
their future profession? 
     The last section of the questionnaire comprises of an overall evaluation of the course with regards to the students’ 
perceptions on the course content as a whole. It is depicted that 91.8% of the students agreed that the overall course 
contents are very useful and relevant to their future profession. 2.70% agreed that the course allows them to practise 
and reminds them the skills in a professional setting. They also thought that the course teaches subjects they can use 
in the ‘real world’ and helps build soft skills.  The remaining 5.4% is only because the question was left 
unanswered.  
 
     Therefore, it can be clearly stated that the students’ feedbacks on the course content were quite positive. The 
grammar units were not only seen as useful to enhance their language proficiency but the integration of the language 
and the occupational topics were appropriate and relevant to their future profession. The results also revealed that 
students highly appreciate and find the Grammar in Practice course as useful. Furthermore, the students also 
acknowledged the importance of the pedagogical approaches and classroom activities used. 
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8. Conclusion  
     This paper has addressed the students’ feedback on the course content for Grammar in Practice course and the 
positive effects of the grammar aspects as well as the occupational topics have on the students' learning experience. 
These positively interconnected learning conditions can contribute to effective outcomes, not only in learners’ 
professional competence but also might affect their English proficiency. Consequently, these positive experiences 
will contribute to students' motivation in learning. Hence, it can be concluded that the integration of the grammar 
units and the occupational topics should be retained. 
 
     The results of the study also suggest that the occupational topics be broaden to make them applicable to other 
fields of study. Case studies on students in other professional fields should be conducted in order to seek other 
potential forms of material development, programme design and implementation. Thus, it can fill in the gap in the 
ESP research on second language learners. 
 
     The limitation of this study is that data were received only from the students’ point of view. Therefore, their 
perceptions constitute the only data as the effectiveness and usefulness of the Grammar in Practice course. It is an 
equal importance to examine the instructors’ feedback on the course content especially concerning the improvement 
of skills after the course. Furthermore, samples of students’ work before and after the course could also be analysed 
to assure the course is indeed effective.  
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